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EEDUC 5115.01: FAMILIES, SOCIETY AND SCHOOLS

Fall 2011

Wakefield, MA-September 9-11 , October 1-3
Instructor: Mary Geisser  

Phone: 401-829-7143

Email: mgeisser@lesley.edu  & marygeisser@cox.net

Class Website: http://lesleyfamilies.yolasite.com
COURSE DESCRIPTION


This course is designed to provide an understanding of family diversity within the context of contemporary society. The course will examine links between school performance and family involvement. Institutional structures that facilitate or impede family-school relationships will be addressed. Specific issues facing families and children will be examined to help teachers better respond to the challenges of today’s classrooms. Students will have the opportunity to explore community resources and family support systems.

COURSE OBJECTIVES

• To recognize the diversity of family configurations within U.S. society.


• To understand the role of family-school-community interdependence in assisting student development and academic success.


• To identify and critically analyze institutional structures and policies that impede or support family involvement in schools.


• To identify and analyze different models of family involvement to support children’s learning.

      • To design strategies for collaborating with families from diverse cultural, linguistic, and socioeconomic backgrounds.


• To develop conferencing skills and communication strategies for promoting successful home/school partnerships.


• To examine the role of teachers in working with families with special challenges such as homelessness, substance abuse, child maltreatment, chronic illness.


•To identify and use community resources to meet specific needs of children and families. 

REQUIRED READINGS

Grant, K. B. (2009). Home, School, and Community Collaboration: Culturally Responsive Family Involvement.  Sage Publications. ISBN: 9781412954747 

Derman-Sparks,L. & Edwards, J.O. (2010).  Anti-bias education: for young children and ourselves.  Washington, D.C.: National Association for the Education of Young Children.

ISBN 978-1-928896-67-8

Required articles: These can all be found in the resources section of myLesley:

Bang, Y.. (2009). Helping All Families Participate in School Life. YC Young Children, 64(6), 97-99. 
Blagojevic, B., & Thomes, K.. (2008). Young Photographers. YC Young Children, 63(5), 66-70,72. 
Barta, J. & Winn, T. (1996, January). Involving parents in creating anti-bias classrooms. In Children Today, 24(1), p.28
Boutte, G.. (2008). Beyond the Illusion of Diversity: How Early Childhood Teachers Can Promote Social Justice. The Social Studies, 99(4), 165-173

Burt, T., Gelnaw, A., & Lesser, L.. (2010). Creating Welcoming and Inclusive Environments for Lesbian, Gay, Bisexual, and Transgender (LGBT) Families in Early Childhood Settings. YC Young Children, 65(1), 97-102. 

Daniel, J.. (2009). Intentionally Thoughtful Family Engagement in Early Childhood Education. YC Young Children, 64(5), 10-14.

Derman-Sparks, L.. (2009). Children-Socioeconomic Class and Equity. YC Young Children, 64(3), pp. 50-53.  

Derman-Sparks,L.  &  Ramse, P.G. (2005). What If All the Children in My Class Are White? Anti-bias/Multicultural Education with White Children. YC Young Children, 60(6), pp. 20-24,26-27

Derman-Sparks, Louise.  (1993). Empowering children to create a caring culture in a world of differences. Childhood Education, 70(2), p. 66.

Fox, R. K.  (2007). One of the Hidden Diversities in Schools: Families With Parents Who Are Lesbian or Gay. Childhood Education, 83(5), 277-281.

Given, H., Kuh, L., LeeKeenan, D., Mardell, B., Redditt, S., & Twombly, S.. (2009). Changing School Culture: Using Documentation to Support Collaborative Inquiry. Theory into Practice, 49(1), 36.
Hyland, N.. (2010). Social Justice in Early Childhood Classrooms What the Research Tells Us. YC Young Children, 65(1), 82-90.  Retrieved October 12, 2010, from ProQuest Education Journals.

Mardell, B. & Abo-Zena, M.M. (July, 2010) “The Fun Thing about Studying Different Beliefs Is That . . . They Are Different”— Kindergartners Explore Spirituality. In Young Children, Vol. 65, No.4 pp 12-17.
Mitchell, S., Foulger, T., & Wetzel, K.. (2009). Ten Tips for Involving Families through Internet-Based Communication. YC Young Children, 64(5), 46-49
Moran, M.J., Desroachers, L. Cavicchi, N.M. (2007). Progettazione and Documentation as Sociocultural Activities: Changing Communities of Practice, Theory into Practice, v46 n1 p81-90 2007. 10 pp.
Souto-Manning, M.. (2010). CHALLENGES TO CONSIDER, STRENGHS TO BUILD ON. YC Young Children, 65(2), 82-88. 

Recommended Books (Don’t feel as though you need to buy these- they are great resources for further reading).
Cowley, M. (2006).  Black ants and Buddhists: Teaching critically and teaching differently in the primary grades. Portland, ME Stenhouse Publications.  

ISBN 1-51100418-6

Delpit,L. (2006)  Other People’s children: Cultural Conflict in the classroom.  New Press. ISBN 978-1595580740

Ewald, W. & Lightfoot, A. (2002). I wanna take me a picture: Teaching photography and writing to children.  Beacon Press. ISBN 978-0807031414

Koralek, Derry G. (2007). Spotlight on Young Children and Families.  Washington, DC.National Association for the Education of Young Children.

Lawrence-Lightfoot. S. (2003). The essential conversation: What parents and teachers can learn from each other. New York: Random House, Inc.

Pelo, A. (2005). Rethinking early childhood education.  Rethinking schools. ISBN 978-0942961416

Paley, V.G ( 1992). You can’t say you can’t play.  Triliteral. ISBN: 9780674965904

Paley, V.G. (1984). Boys & girls: Superheroes in the doll corner. Chicago: University of Chigago Press.  ISBN 0-226-64492-8

Recommended Children’s books

Cheltenham Elementary Kindergartners & Dwight, L. (2002).  We are all alike…We are all different.  Scholastic Paperbacks. 

Combs, B. (2000). 1,2,3, a family counting book.  Ridley Part, PA: Two Lives Publishing.

Combs, B. (2000). A, B, C, a family alphabet book.  Ridley Part, PA: Two Lives Publishing.

Davol, M.W. ( 1993).  Black, white, just right.  Morton Grove, Illinois: Albert & Whitman Company.

dePaola, T. (1996). The baby sister.  New York: Paperstar Books.

Ewald, W. (2002).  The best part of me: Children talk about their bodies in pictures and words. Little, Brown Books for Young Readers .

Hoffman, M. (2000). Amazing Grace. Magi Publications. 

Hoffman, E. ( 1999). Best Best Colors. St. Paul, MN: Redleaf Press.

Hudson, C.W. & Ford, B.G (1990). Bright Eyes, Brown Skin.  Orange, NJ: Just Us Books.

Katz,K. (1999). All the colors of us.  New York: Henry Holt & Co.

Kasza, K. (1992). A mother for Choco.  New York: Puffin Books.

Kissinger, k. ( 9994). All the colors we are.  St. Paul, Minnesota: Redleaf Press.

Kitze, C.A. (2003). I don’t have your eyes/.  Warren, NJ: EMK Press.

Lin, G. (2009).  The Ugly Vegetables. Charlesbridge Publishing.  

Morris, A. ( 200). Families.  New York: Harper Collins Children’s books.

Newman, L. ( 2009. Heather has two mommies. New York: Alyson Books.

Parr, T. (2010)  The Family Book. Little, Brown Books for Young Readers.  

Polacco, P. ( 2009). In our mothers’ house.  New York: Philomel Books.

Richardson, J. & Parnell, P. (2005). And Tango makes three.  New York: Simon & Schuster Books for Young Readers.

Skutch, R. (1995). Who’s in a family?  Berkley: Tricycle Press.

Smalls, I. ( 2005). My nana and me.  New York: Little Brown and Company.

Smalls, I (1999). Kevin and his dad.  New York: Little Brown and Company.

Williams, V. (1982). A chair for my mother. New York: Harper Collins Children’s books.

Zolotow, C. (1985). William’s Doll.  HarperCollins. 

CLASS PARTICIPATION AND ATTENDANCE

A large part of your learning in this course will come from active involvement during class time. For this reason, you are expected to attend and participate in all classes. Please review the School of Education’s Attendance Policy. A portion of class time will provide you with opportunities to discuss the readings, case studies and media presentations. You are expected to read the assigned materials and be prepared to share your reactions and insights. Discussion can take the form of critiquing the readings, summarizing issues, asking questions, or commenting on another student’s position. Discussions will frequently take place in small groups of five or six students.

ASSIGNMENTS

All written assignments should be word-processed. Please edit written work for spelling, grammar, and punctuation. Assignments can be emailed, but please submit a self-addressed envelope on the last class, so that I can mail your final papers back to you if you want a hard copy with comments.

The Lesley University’s School of Education endorses the use of the American Psychological Association (APA) style in formatting papers, citations and bibliographies for all courses. The APA has a 6th edition of its handbook, which is available for purchase at the Lesley University bookstore. A shortened version of the APA format is available from the Ludcke Library, through myLesley and through the Lesley University website at http://www.lesley.edu/library/guides/citation/apa.html
The Lesley University Center for Academic Achievement offers academic support to all students enrolled in courses within a Lesley degree-granting program. The Center offers workshops on research and writing skills as well as individual assistance through tutorials. The Center’s web site is http://www.lesley.edu/caa.html
Grading:  

Grading Criteria:

Class participation and preparation for discussions – 10pts.

Personal artifact Presentation- 5pts

Personal journal – 10pts.

Website creation-20pts

Home/School bag- 15pts

MyLesley reading response-10pts.

Final Project Case study– 30 pts.

Grading:


A = 94-100; A- = 90-93; B+ = 87-89; B = 84-86; B- = 80-83
1. Personal Artifact presentation: Due 9/9/11 (5pts).

Bring in a personal artifact that holds meaning to you and connects to your familial experiences. It could be a toy, photograph, memento, shell, rock, etc(anything that has personal story behind it). Presentation of personal artifact and brief oral description of the significance it holds in your personal or family history.  What memory or memories come to mind when you see this object?  What does this object say about your family’s history?  What do you feel when you think about this object?  Be prepared to share this connection with the class.

2. Class participation  (5 pts.)
Active class participation is important in this course. Students should come to class prepared to share ideas and questions about each session’s topic based on the required readings and experiences. Active participation involves talking and listening, supporting the learning of colleagues. 

A central part of class participation is the written reflections completed at the end of each session. Students will reflect on what they have learned and questions that has emerged during the session. In the subsequent session, the instructor will highlight some of these insights and questions, and students will be asked to explain their ideas and comment on their colleagues’ reflections. Through conversations about the reflections we will build collective understandings and track individual and group learning throughout the semester. 

3. Journal reflections ongoing  (10  pts._ Due the end of each weekend) 

Throughout the course you will be responding to journaling prompts and topics for writing. Reflect on the class activities, readings, and assignments. This is meant to be a tool for learning about you and your thoughts and feelings about the class. You can email me your journal response, include them in your website, or handwrite them.
4. My Lesley Discussion  (10 pts). Final comments due (10/2/11)
Questions about the readings will be posted on the mylesley discussion board. Included should be questions you have about the reading, how it relates to your classroom and teaching practice, whether or not you agree with the reading and why.  Respond to at least one other person on each post.

5.  Creation of a class website: Final websites are due 10/3/11 (20 pts).

Using yola.com create a website for use in your classroom to share student documentation, communication with families, and resources. We will explore how to do this in class.  The websites can also be used as a way to share your group projects and class reflections.

Components:

Biography-  a brief introduction to yourself and your experiences
Educational philosophy – What are your view points on Education?
Documentation of a lesson or learning experience – This could be a lesson that you have taught or would like to do with children or a project from a class that you have taken.
Resources for families, resources and list of children’s books. –This could include links to community agencies, your favorite children’s books, and books for families.
6. Home to school bag (15pts)  (Due October 3, 2011) You will share your projects during our last class.
Create an activity for families to due with their children at home, which the child could bring into school and share.  Each bag should include an active project that children can do with their families.  It could be based on a children’s book that you want children to respond to or to do a project about.  Some ideas could include:

· Creating a family book,with photos of each child and things that they want to include about their families.
· A journal response to a book that you have chosen.

· Story pieces for familes to retell a book or familiar tale with a journal

· An extension of a class project or unit of study.
7. Final Assignment : Analysis of School Environment Regarding Family Involvement Structures, Supports and Practices: Case Study - Due (October 16)- (30 pts.)
Select a school or childcare center for your study. Write a 4-6 page case study, describing the types of family and community involvement practices in which the school or childcare center engages. Analyze the effectiveness of these practices and relate your analysis to issues, practices and models discussed in this course.

1. Interviews

Interview a 1) teacher, 2) parent and 3) one other member of the school or center staff (principal or assistant principal, parent liaison, guidance counselor, librarian, etc.) regarding family involvement in the school community. For your third interview you may substitute a person from the community involved in a collaboration or program with the school (from a university, business, community agency, cultural institution or museum, etc.).

Topics may include:

a) their own work and family involvement during the course of a school year and their attitudes about family-school collaboration and home/school partnerships 

b) the kinds of parent contacts, activities, and supports for families provided by their school, school system or program

c) the role the principal or director plays in promoting family involvement activities 

d) supports the school provides for teachers in their efforts to collaborate with families 

e) linkages with community agencies that offer services to families

f) recommendations they might make to their PTO (or PTA), School Committee, or Board of Directors for improving home/school collaboration.

For each interview provide the role of the person interviewed and a list of your interview questions. These should be included in an appendix. We will spend some time in class generating interview questions.

2. Analysis of the Interviews and School Environment 

Using data gathered from your interviews and other information you collect, describe and analyze the school’s family and community involvement practices. Relate your analysis to issues, practices and models discussed in the course. Include the following components:


A. Introduction: A Brief Description of the Community Context and School 
Demographics
In your introduction, indicate why you have chosen this particular school or childcare program.  Describe the community in which the school is located and the communities from which the school or program draws its students. Indicate if the community is urban, rural or suburban; describe the socioeconomic make-up of the community, size and general profile of the student body and faculty, organizational climate, and any other information that reflects school values and culture. Describe the types of resources available in the community and any existing school/community partnerships. 


B. Description of Family and Community Involvement Practices
Using the information from your interviews, describe the kinds of family contacts, outreach activities and supports for families provided by the school or childcare program.

1) Identify both formal and informal practices that shape parental involvement in the school or program. Summarize the kinds of strategies that teachers use in reaching out to parents. 

2) Describe the type of one-way and two-way communication that the teachers in the school use.

3) Describe the role the school administrators play in promoting support for parent involvement activities. Identify policies the school or program has developed in relation to family involvement.

4) Name the ways families are visible in the school and community. 

5) Research the kinds of linkages the school has developed with community agencies that offer services to parents. Describe these linkages and give examples of the ways in which the school or program utilizes community resources


C. Critique

1)  Critique the school's family involvement programs and relate your critique to the  

     issues, themes, and models discussed in the course and in your readings.

2)  Analyze the school environment in terms of how well it supports family 
involvement and fosters parent-teacher collaboration. Think about structural 
supports as well as communication systems.

3) What suggestions do you have to improve the parent-teacher collaborations in this 
school community? 


4. Communication Artifacts
Include evidence of communications between families and school/center/agency/community. Examples include parent handbooks, information about special education services, school newsletters, classroom newsletters, letters from the administration, minutes from school council meetings, announcements of meetings, descriptions of electronic communication systems. If little or no evidence is readily available, speculate as to why this is the case, and provide suggestions for future efforts at communicating and documenting communication.
If anyone needs help scheduling a visit with a school please let me know and I can help you arrange it.  You are also more than welcome to interview any of your classmates who are currently teaching.
Course Schedule ( this is a tentative schedule and we may rearrange topics depending on what we cover in each class and our discussions).
	date
	Topics covered  in class
	Readings due
	Assignments due

	Friday

9/9/11
	Overview of the Course

Syllabus and Requirements

Introduction to Yola and website creation.


	
	Presentation of personal artifact

Journal entry- due at the end of class

Journals


	Saturday 9/10
	Website workshop

“We are a family”-video

What is a family?

Family Quilt

Investigation of beliefs in the classroom.

Family conferences with families- Small group discussion and workshop

Talking about bias: What forms are present in todays schools.

Communication with Families-

Doumentation, newletters, websites, weekly reports, and progress reports.


	Chapter 1-4 in 

Anti-bias education
Chapter 1,5, 6in,  School, and Community Collaboration: Culturally Responsive Family Involvement.
	Journals

	Sunday 9/11
	Anti-bias education

Partner interviews

Video: Starting Small

Holidays and Observances

Group Work – Holidays and Observances in the classroom.  Pair up and discuss a holiday or observance.  Make a list of activities you have done (as a teacher or as a child) to celebrate these holidays in school.  A discussion will follow. How do you create a culturally sensitive classroom environment for all families when it comes to holidays and celebrations?
Discussion:

Small group discussions:

· How could you communicate the diverse nature of families to concerned families in your class?

· How could your students become active community members?

· How can we teach children to overcome bias?

· How would you communicate anti-bias education to families?

Field work in documentation: photography & Documentation

Photo-voice , Visual literacy, & documentation 

In small groups (3 people max) Choose a topic to investigate with photography. 

Possible ideas:

· Different kinds of families

· Places where families live

· Physical and cultural differences

We will share the photo investigations with the class when the groups return.

Discussions on Parenting styles and 
	Mardell, B. & Abo-Zena, M.M. (July, 2010) “The Fun Thing about Studying Different Beliefs Is That . . . They Are Different”— 
Kindergartners Explore Spirituality. In Young Children, Vol. 65, No.4 pp 12-17.
Chapter 9& 11 

Anti-bias education
Photographers. YC Young Children, 63(5), 66-70,72. 
	Journals

	In between class
	Readings for My Lesley-

Moran, M.J., Desroachers, L. Cavicchi, N.M. (2007). Progettazione and Documentation as Sociocultural Activities: Changing Communities of Practice, Theory into Practice, v46 n1 p81-90 2007. 10 pp.
Chapters

2, 3, 8,9, 12, IN 


	
	My Lesley

Work on Assginments

	Friday 10/1
	Website work.

“Daddy & Pappa”

Talking about diverse family structures and supporting families.

Socio-Economic class & families.
	Burt, T., Gelnaw, A., & Lesser, L.. (2010). Creating Welcoming and Inclusive Environments for Lesbian, Gay, Bisexual, and Transgender (LGBT) Families in Early Childhood Settings. YC Young Children, 65(1), 97-102. 

Fox, R. K.  (2007). One of the Hidden Diversities in Schools: Families With Parents Who Are Lesbian or Gay. Childhood Education, 83(5), 277-281.
Voices from the field: Supporting children in Lesbian/Gay –Headed families p. 122
Anti-bias education

	My Lesley Discussion

	Saturday 10/2
	Visit to the Newtowne School


	Chapters 13, 14, 15 in Home and Community Collaboration: Culturally Responsive Family Involvement.
Given, H., Kuh, L., LeeKeenan, D., Mardell, B., Redditt, S., & Twombly, S.. (2009). Changing School Culture: Using Documentation to Support Collaborative Inquiry. Theory into Practice, 49(1), 36.

	Journal entry


	Sunday 10/3
	Community supports and connections for families.

Student presentations


	
	Journal entry-
Website sharing  and sharing of Home School bags  activities



	October 16
	
	
	Key assignment Due 




Lesley University and School of Education Policy Statements

Revised August 26, 2011

Academic Integrity Policy

Academic honesty and integrity are essential to the existence and growth of an academic community. Each member of the Lesley community is charged with honoring and upholding the University's policy. Students are full members of the academic community and, as such, are obligated to uphold the University's standards for academic integrity. Students should take an active role in encouraging others to respect these standards, and should become familiar with Lesley's policy.  The policy details students' roles and responsibilities, and provides examples of violations (including information about failing to document sources, plagiarism, cheating, fabrication or falsification of data, multiple submissions of work, abuse of academic materials, complicity/unauthorized assistance, lying/tampering/theft, etc.). The complete policy can be found on the Lesley University Web page.

Portfolio Development

School of Education Master’s degree and licensure candidates* are required to develop a program portfolio, comprised of the key assignment from each course in their programs. Through these identified key assignments, students will demonstrate acquisition of both knowledge and skills and will demonstrate professional growth over time. The portfolios will be used for institutional and teacher self-evaluation as well as for review by accrediting agencies. They will also provide evidence that students are meeting required state and professional standards, and will confirm that Lesley’s programs are meeting their stated outcomes. 

Students will build their portfolios in one of two ways, depending on their program start dates.

If you began your off-campus or online program after October 25, 2010, or your on-campus program after January 1, 2011:

· You will be required to use MAP (My Assessment Portfolio) and must register for a mandatory, online MAP orientation course that features a tutorial for how to set up a MAP portfolio. Issues related to registration for the orientation course and technical issues related to the use of MAP can be directed to map@lesley.edu
· You must upload the key assignment for each of your courses into your MAP program portfolio as part of the course requirements. Your faculty member will use the rubric that is posted in MAP to assess how effectively you completed the key assignment.
If you began your off-campus or online program before October 25, 2010 or your on-campus program before January 1, 2011:

· You, too, must complete a key assignment for each course, but you will submit your assessment electronically directly to the faculty member teaching the course, and not via the MAP system. Your faculty member will give you directions regarding the electronic submission. Like students using MAP, your submitted work will be assessed using the rubric for the key assignment. 
*Students enrolled in the Science Online Master’s or the Out Of School Time Master’s Programs are exempt from the portfolio requirement at this time.

Disability Services for Students

Lesley University is committed to ensuring that all qualified students with disabilities are afforded an equal opportunity to participate in and benefit from its programs and services. To receive accommodations, a student must have a documented disability as defined by Section 504 of the Rehabilitation Act of 1973 and the Americans with Disabilities Act of 1990 (ADA), and provide documentation of the disability.  Eligibility for reasonable accommodations will be based on the documentation provided.  If you are a student with a documented disability, or feel that you may have a disability, please contact:

For on-campus students with learning disabilities or attention disorders:  

Maureen Riley, Director of Academic LD/ADD Services 

23 Mellen St., 5th floor, Office 504

617.349.8464 (voice)   617.349.8558 (fax)

mriley@lesley.edu 

For on-campus students with physical, sensory, or psychiatric disabilities, and off-campus students with learning disabilities, attention disorders, or physical, sensory, or psychiatric disabilities:
Laura J. Patey, Coordinator of Disability Services for Students 

23 Mellen St., 3rd floor, Office 313

617.349.8194 (voice)  617.349.8544 (TTY)   617.349.8558 (fax)

lpatey@lesley.edu 

Attendance Policy

The academic integrity of our programs depends on students attending all scheduled class meetings.  Students should discuss with faculty, in advance, any portion of a class meeting they cannot attend.  Absence from class may be reflected in the student’s grade.  The complete attendance policy may be found here.  

Official Format for Student Work

All School of Education students must use APA format for student papers, citations and bibliographies.  The complete SOE policy may be found on the School of Education web page. 
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